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Key	ques?ons	

•  What	specific	skills	and	abili?es	do	I	want	my	
students	to	develop?	

•  At	KS3?	
•  At	(I)GCSE	or	equivalent?	
•  At	A	Level/IB?	
•  By	the	?me	they	finish	school?	

	



I	want	my	students	to….	
•  Be	able	to	ask	historical	ques?ons	
•  See	history	as	a	process	of	enquiry	
•  Think	and	reason	historically	
•  Be	comfortable	with	concepts	such	cause	and	
consequence,	change	and	con?nuity	

•  Be	able	to	make	cri?cal	use	of	historical	evidence	
•  Cross-reference	and	compare	evidence,	historical	
phenomena	and	periods	

•  Contextualise	their	thoughts	
•  Be	comfortable	with	plural	perspec?ves	
•  Write	thoughTul,	fluent,	analy?cal	and	well	
substan?ated	essays.	



Planning	

•  If	we	want	sixth	formers	to	produce	high	quality	
historical	wri?ng	and	thinking	we	have	to	
develop	these	skills	earlier	in	their	school	career.	

•  So	planning	from	the	top	down:	University/
Higher	educa?on	èA	Level/IB	è	(I)GCSE/Middle	
Years	èKS3	

	



Issues	
•  How	do	I	ensure	students	have	sufficient	
knowledge	to	employ	these	skills	in	a	meaningful	
context?	

•  How	do	I	avoid	“death	by	worksheet”?	
•  How	do	I	avoid	formulaic,	learned	responses	and	
instead	develop	students	who	can	write	
thoughTul,	fluent,	sophis?cated	and	nuanced	
history?	

•  How	do	I	find	the	?me	to	do	all	of	this?	



The	tradi?onal	learning	hierarchy	

Crea?ng	

Evalua?ng	

Analysing	

Applying	

Understanding	

Remembering	



Inves?ga?ng	

Transforming/
Experiencing	

Extending	Applying	and		
Analysing	

Producing/
Performing	



Thinking	from	the	start,	not	at	the	end	

•  Avoid	copying	out	text	in	
notes.	

•  Model	note-taking	methods.	
•  Use	images/words	to	guess	

aspects	of	a	topic	
•  Video	with	no	sound	
•  Reduce	text:	set	word	limits	
•  Make	note	templates/

support	sheets	
•  Bullet	point	it	
•  Set	up	an	inves?ga?on/

mystery	

Inves&ga&ng/
research:	



Main	points	

Key	words	

Evidence/facts/data	

Key	ques?ons	

My	doubts/queries	

Chronology	

Topic	



Inves?ga?ng	

•  Present	some	evidence	
•  Formulate	a	historical	

ques?on	
•  Develop	ini?al	hypothesis	
•  Examine	and	test	the	

hypothesis	against	more	
evidence	

•  Reach	conclusions	
•  Re-formulate/refine	the	

hypothesis	
	



Versailles	
•  Begin	with	tradi?onal	view	of	the	se7lement	
eg	from	Keynes	or	Nicolson	or	German	
cartoons	

•  Add	in	further	evidence	from	other	sources	to	
reach	a	more	nuanced	assessment	of	the	
treaty.	



•  Transform	it:	draw	it,	make	a	
graph,	a	chart,	a	storyboard	(to	
illustrate	concepts	too:	change,	
con?nuity	etc)	

•  Act	it	-	get	the	pupils	to	move	
•  Freeze	frames,	cameos,	headlines	
•  Create	a	school-based	or	local	

analogy	
•  Charts	over	different	?me	periods	
•  Graphs:	line	graphs/living	graphs	
•  Make	a	simplified	book	–	adapt	

for	a	new	audience	
•  Edit	a	chapter	
•  Make	a	padlet	of	the	topic	
•  Save	?me	by	dividing	up	the	work:	

carousel	ac?vi?es	

	

Ac&vi&es	





Extending	

•  Precision	
•  Wide-ranging	
•  Avoiding	text	book	

regurgita?on	and	clichés	
–	look	for	something	
different	in	magazines,	
podcasts	etc.	

•  Encourage	pupils	to	look	
for	pa7erns	across	topics	

•  Themes	
•  Look	at	the	big	picture	eg	

slavery	–	place	in	its	
context,	bring	up	to	date	



Make	space	for	a	big	thinking	page	

Technology	
Revolu?on	

Religion	

Power	

Values	

Economics	

Geopoli?cs	

The	Long	
View	

Ideology	



Understanding/Applying/Analysing/Arguing	

•  see	change	as	a	process,	
rather	than	as	an	event	

•  consider	the	rate,	pace	
and	extent	of	change	over	
?me	

•  analyse	how	factors	acted	
to	affect	the	process	of	
change.	

•  Examine	cause	and	effect	
•  The	counter-factual	game	



The	counter-factual	game	



The Conflict between 
Communism and 

Fascism 
 
 
 
 
 
 
 
 
 
 

 

Build up of 
Armaments 

 
 
 
 
 
 
 
 
 
 
 
 
 

Weakness of the 
League of Nations 

 
 
 
 
 
 
 
 
 
 
 
 
 

Hitler’s Aims 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Nazi Soviet Pact 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Worldwide 
Economic Depression 

 
 

 
 
 
 
 
 
 
 
 

Appeasement 
 
 
 
 
 
 
 
 
 
 
 
 

The Treaty of 
Versailles 

 
 
 
 
 
 
 
 
 
 
 

 

The Aggressive 
Foreign Policy of Italy 

and Japan 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



Discussion/debate	
•  Develop	ground	rules	about	

discussion	in	history	
lessons:	argument/counter-
argument;	substan?ated	
points;	conclusions	

•  Paired	work	
•  Boxing	match:	evidence	

punches,	counter-punches,	
defence,	a7ack.	8	Groups	
plan	bout:	knockout	format	

•  Balloon	debate	with	factors	
not	people.	Counter-
factuals.	





Why	did	the	Cold	War	develop	
1945-49?	

•  Ideological	differences	
•  Stalin	
•  Truman	
•  American	confidence	and	economic	power	
•  Russian	obsession	with	security	
•  US	monopoly	of	nuclear	weapons	
	



Linking	
•  Hexagons	
•  Cogs	and	machines	
•  Jigsaws	
•  Funnels	
•  Sandwiches/Pizzas/Cakes	–	
good	for	context	

•  Venn	diagrams	
•  See	www.classtools.net	for	
generators	



Crea?ng	and	imagining	

•  Short	role-plays/drama	–	set	strict	?me	limits	
•  Decision-making	
•  Advert	for	TV	documentary	
•  Trailer	for	a	film	
•  Cover	blurb	for	a	book	jacket	
•  Make	a	model	



Role	play/Drama/Decision-making	
•  Set-piece	decision-making	

ac?vi?es	such	as	Versailles	
Peace	Conference,	
Appeasement,	the	Berlin	
Blockade,	Cuban	Missile	Crisis.	
Stalin’s	rise	to	power	

•  Mini	dramas:	Why?	Where?	
What?	Outcome?	eg	Black	
Death,	Peasants’	Revolt,	
Divorce	from	Katherine	of	
Aragon,	a	League	of	Na?ons	
dispute	

•  In	the	dock:	Mary	Queen	of	
Scots,	Charles	I,	Neville	
Chamberlain,	Robespierre,	
Louis	XVI,	Haig….	

•  Hot-sea?ng:	first	the	teacher	
and	then	students	eg	Stalin’s	
life	



 

Black Death factfile :  
 

• The Black Death may have killed as many 50% of the people living in 

Europe. 
 

• Symptoms: muscle pain, fever, chills, swellings, the size of apples, in the 

armpits and groin, red blotches on the skin, coughing, high temperature 
 

• The Black Death is thought to have originated in China and spread 

along trade routes to the Mediterranean and then to the rest of Europe. 
 

• The Black Death was believed by many to be a punishment sent by God 

for the sins committed by mankind. 
 

• Some people blamed the movements of the planets, others blamed bad 

smells and corrupt air. 
 

• There were three main types of Black Death: bubonic which affected the 

lymph glands and causes the swellings, pneumonic that affected the 

lungs, bubonic and septicemic which affected the blood stream 
 

• Bubonic plague was almost certainly carried by rats and other vermin 

and then spread to humans by fleas that fed on the blood of the rats.  
 

• Pneumonic plague was spread from human to human by coughing. 
 

• Some villages were left almost uninhabited because of the Black Death. 
 

• Attempts to cure the plague included: placing a hen next to the swelling 

to draw out the illness; wash the victim with vinegar and rose water, 

cutting open the swellings, purifying the air with fragrant herbs, 

whipping yourself to gain forgiveness for your sins. 



Black	Death	

•  What	were	the	symptoms?	
•  What	did	people	believe	had	caused	the	
disease?	

•  How	did	they	try	to	treat	it?	



Role	cards	
You	believe	strongly	that	a	policy	of	appeasement	is	a	policy	of	weakness.	To	give	in	
to	other	countries	demands	is	to	invite	them	to	make	further,	more	radical	
demands.	You	believe	that	it	is	morally	wrong	for	stronger,	more	powerful	countries	
to	bully	smaller	countries.	Czechoslovakia	needs	our	help.	Hitler	has	taken	one	step	
too	many.	It	is	?me	to	change	the	policy	of	appeasement	to	stand	up	to	Hitler	and	
show	him	that	Britain	is	on	the	side	of	what	is	right	and	good.	In	any	case	Hitler	is	a	
gambler,	a	risk	taker…once	someone	stands	up	to	him	he	will	back	down.	
Remember	what	Hitler’s	reac?on	was	when	Mussolini	moved	troops	to	the	Austrian	
border	back	in	1934.		

You	believe	that	Britain	would	be	foolish	to	make	a	major	issue	out	of	Hitler’s	claims	
on	the	Sudetenland	for	the	simple	reason	that	Britain	is	in	no	posi?on	to	fight	a	war	
against	Germany.	Britain	is	s?ll	recovering	from	the	economic	depression	of	the	
early	1930s	and	has	done	li7le	to	rearm	her	forces	in	stark	contrast	to	Germany	
who	for	the	past	4	years	has	been	building	up	her	armed	forces.	To	go	to	war	with	
Germany	in	1938	would	be	foolish	and	likely	to	lead	to	defeat.	The	people	don’t	
want	war	and	neither	does	the	Bri?sh	Empire	





Summarising/consolida?ng	

•  Tweet	of	the	day	
•  News	headlines	
•  Freeze	frame	
•  Make	a	playmobile	or	
egg	character	

•  Set	a	quest	
•  Introduce	the	next	
lesson	





Prepara?on	for	wri?ng	
•  Evidence	boxes	
•  Design	analogies:	forest	

fires,	car	accidents,	school	
bullying,	buckaroo	
–  Arthur	Chapman:	the	straw	

that	broke	the	camel’s	back	
story	–	an	excellent	model	for	
causal	reasoning.		

•  Organising	of	ideas:		
–  Priori&se	(most	important	to	

least	important)	
–  Categorise	(social,	poli?cal,	

economic,	religious…)	
–  Adversarial:	for	and	against	
–  Chronological:	(pre-

condi?ons,	long-term,	
catalysts	etc)	





  Once upon a time there was a camel (called Alphonse). For various 
reasons (relating to an unfortunate accident during his birth) the camel 
had severe back problems. This was not the end of his misfortune, 
however, because he had an evil exploitative owner (called Frank the 
Camel Killer) who regularly overloaded his camels prior to taking them 
on gruelling and totally unnecessary round trips up and down mountains 
on his way to deliver goods to his customers.  
    These customers, shockingly, were completely indifferent to these frequent and 
gross violations of the rights of camels and found Frank and his antics at least 
vaguely endearing. 
    Well, one Friday, Frank had just finished loading-up Alphonse and his 
poor exploited fellow creatures for yet another gruelling and totally 
unnecessary round trip up and down the mountains. He had piled and 
piled and piled up the goods onto Alphonse’s back and was taking a break and 
reflecting smugly on his handywork, chewing a straw. On a whim he decided to 
add the bedraggled straw he had been chewing to Alphonse’s load. Alphonse 
groaned obligingly. He eyed his owner with disgust. He keeled over and died of 
radical and irreversible back collapse. 

Alphonse	the	Camel	–	Arthur	Chapman	



Language	–	the	key	tool	

•  Give	pupils	the	
vocabulary	to	deal	with	
doubt,	nuanced,	par?al	
conclusions	

•  Use	see-saw	
judgements,	word	
con?nuums,	graphs	

•  Produce	word	windows,	
connec?ves,	collect	
good	history	words	

•  Teacher	interven?on	







Source	analysis	words	



Effec?ve	use	of	language	

•  Allows	for	uncertainty	
•  Helps	the	understanding	of	?me:	long	term	
causes,	underlying	developments,	catalysts…	

•  Develops	the	understanding	of	rela?onships:	
minor,	significant,	important,	crucial	

•  Allows	judgements	to	be	qualified	in	terms	of:	
place,	social	class,	?me…	

•  Encourages	sophis?cated,	nuanced	
conclusions	



Very	
significant	

Not	very	
significant	

Limited	impact	

Inconsequen?al	

Negligible	

Par?ally	

En?rely	

Pivotal	

Completely	



en?rely	

completely	

substan?ally	

To	a	large	extent	

partly	

par?ally	

minimal	

limited	

unimportant		

irrelevant	



Thinking	about	wri?ng	
•  Encourage	slow	wri?ng	and	good	thinking	
•  Encourage	modality	in	wri?ng:	can,	could,	may,	
might…	

•  Use	modifiers/qualifiers:	almost,	certainly,	
effec?vely,	ul?mately,	undoubtedly,	
unques?onably…	

•  Use	expanded	noun	phrases	which	allow	
students	to	display	greater	knowledge,	
understanding,	analysis	and	evalua?on	

•  Use	analy?cal	verbs	–	suggested,	embodied	
•  Encourage	students	to	speak	how	they	should	
write	



James	Edward	Carroll,	Teaching	History	162	



Expanded	noun	phrases	

•  Wilson’s	14	Points	
•  The	policy	of	Appeasement	
•  Lebensraum	
•  The	New	Deal	
•  The	Marshall	Plan	
•  Glasnost	
•  Détente	



Ques&on	to	encourage	
modality:	
•  What	could	be	happening	

here?	
•  Why	may	it	have	

happened	here?	
•  What	could	this	suggest?	
•  What	might	be	the	

implica7ons?	



Topic	sentences	

•  Create	good	topic	sentences:	
“The	League	of	Na7ons	helped	reduce	working	
hours	and	eliminated	the	use	of	lead	in	paints,	it	
also	clamped	down	on	the	use	of	slave	labour.”	
	
“The	much-maligned	League	did	some	valuable	
work	in	the	fields	of	social	and	economic	work	in	
the	1920s.”	
	



The	US	army	used	Agent	Orange,	napalm	and	
other	high	tech	weapons	to	fight	the	Viet	Cong	
who	used	guerrilla	tac7cs	
	
	
Despite	their	economic	power	and	state	of	the	
art	technology,	the	US	army	found	itself	out-
fought	and	out-thought	by	the	Viet	Cong	and	
their	improvised	guerrilla	tac?cs.	



Ques?ons:	start	off	at	KS3	

•  Not:	why	did	William	win	the	Ba7le	of	
Has?ngs?	

•  But:	How	far	was	luck	responsible	for	
William’s	victory	at	the	Ba7le	of	Has?ngs?	

•  Not	why	did	the	English	Civil	War	occur?	
•  But:	Was	religion	the	main	cause	of	the	
English	Civil	War?	



Understanding	the	ques?on	
– Conceptual	focus:	causa?on,	significance,	change	
and	con?nuity	

– Unpack	the	ques?on:	thesis,	argument,	?me-
frame	

– Pick	out	the	key	words	
– Plan	the	approach	
– Analysis	and	argument	
	



Overall	planning	
•  Introduc?on:	context,	concept,	criteria,	factors,	line	of	
argument.	

•  Main	body:	Factors:	strong	opening	topic	sentence,	
explain,	illustrate,	link	and	priori?se.	

•  Conclusion:	summarise,	highlight	and	confront	
ques?on.	

	

	 	 	 	 	 	Ingredients	
•  S-E-A-L	
•  Strong	topic	sentence	
•  Explain	and	Illustrate	
•  Analyse	and	Argue	
•  Link,	compare	and	priori?se	



Ac?vi?es	to	improve	the	wri?ng	
process	

•  Paired	wri&ng	and	edi&ng:	Google	docs	





Colour	coding:		
topic	sentence,	analysis,	use	of	evidence,	judgement,	

own	knowledge,	cross-referencing,	etc	
	



A	pragma?c	approach	to	exams:	
make	the	pupils	into	expert	markers	

•  Simplified	markschemes	
•  Mark	introduc?ons,	paragraphs	and	
conclusions	

•  Turn	the	pupils	into	expert	markers	



Sample	markscheme	
	

•  Level	1	–	Simplis?c	opinion	supported	by	li7le	or	no	
evidence.	

•  Level	2	–	Examines	the	successes	or	failures	of	the	
League	and	uses	appropriate	evidence	to	support	
and	explain,	but	doesn’t	do	both.	

•  Level	3	–	Examines	successes	and	failures	and	uses	
suppor?ng	evidence.	

•  Level	4	–	As	Level	3,	but	measures	success	against	
aims	and	makes	an	effec?ve	overall	judgement/
conclusion.	





c)	Which	was	the	more	important	cause	of	the	failure	of	the	
League	of	Na&ons	–	the	World	Depression	of	the	1930s	or	the	

invasion	of	Abyssinia?	Explain	your	answer.		





Skill	 Comments	

Good	topic	sentence	

Looks	at	one	side	of	the	argument	

Looks	at	both	sides	of	the	argument	

Uses	evidence	to	support	arguments	

Links	points	to	the	ques?on	
	
	

Makes	an	overall	conclusion	





Sources	
•  IDEA:	Iden?fy,	describe,	explain,	analyse	
•  PANDA:	Purpose,	Author,	Nature,	Date,	Audience	
•  The	5	Ws	
•  Get	the	language	right:	suggests,	infer,	implies,	
hints,	might	mean,	indicates,	establishes,	proves	

•  Ban	bias,	focus	on	u?lity	
•  Quote	to	explain;	re-represent,	dis?ll	meaning	
•  Language:	look	for	cultural	assump?ons,	
understanding	and	meaning	in	context	

•  Avoid	the	Whiggish	approach	



Ac?vi?es	
•  Call	my	bluff	(with	visual/physical	sources)	
•  Overall	message	tweet	
•  Silent	source	annota?on	dialogue	
•  Source	overlays	
•  Provide	ingredients	of	a	cartoon	or	source	and	
create	your	own	

•  Language	check	for	u?lity:		
–  People:	one,	some,	many,	most	
–  Time:	at	one	point,	at	several	?mes,	most,	throughout	
–  Space:	at	that	place,	in	most	places,	everywhere	



The	United	States	expected	the	Europeans	to	pay	back	the	money	they	had	borrowed	
during	the	war.	For	the	Europeans,	repara?ons	promised	a	way	to	pay	off	their	debts.	
France	had	suffered	the	most	direct	damage,	but	Britain	had	spent	the	most.	There	were	
intense	debates	over	the	ques?on	of	how	much	Germany	could	pay.	If	the	figure	were	
set	too	high,	the	German	economy	might	collapse,	which	would	not	help	Bri?sh	
exporters.	If	too	low,	Germany	would	be	gesng	away	lightly.	Because	the	peacemakers	
could	not	agree	on	a	final	figure,	a	special	commission	would	be	set	up	to	determine	
what	Germany	should	pay.	This	understandably	brought	charges	from	the	Germans	that	
they	were	being	asked	to	sign	a	blank	cheque.		
Although	historians	are	increasingly	coming	to	the	conclusion	that	the	burden	was	never	
as	great	as	Germany	claimed,	repara?ons	remain	the	main	symbol	of	the	peace.	The	
standard	view	is	that	the	repara?ons	stand	as	evidence	of	a	vindic?ve,	short-sighted	and	
poisonous	document.	Responsibility	for	the	disastrous	consequences,	so	the	argument	
goes,	starts	with	the	peacemakers	of	1919.	However,	Hitler	did	not	wage	war	because	of	
the	Treaty	of	Versailles.	Even	if	Germany	had	been	let	with	its	old	borders,	and	its	
military	forces,	he	s?ll	would	have	wanted	more.	When	war	came	in	1939,	it	was	a	result	
of	twenty	years	of	decisions	taken	or	not	taken,	not	of	the	arrangements	made	in	1919.	
The	peacemakers	tried	to	build	a	be7er	world	but	they	struggled	with	huge	and	difficult	
ques?ons.		From	a	history	book	published	in	2001.		



Good	history	students	can….	

Explain	why	things	
happen	

Understand	how	
things	change	

Examine,	
understand	and	
use	evidence	
effec?vely	

Understand	
interpreta?ons	of	

the	past	

Understand	
significance	

Understand	
perspec?ve	

Conduct	historical	
enquiries	

Write	fluent,	well	
argued	essays	
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